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PSYCHOLOGY IN KAZAKHSTAN*: THE KHAZAKH STATE NATIONAL UNIVERSITY 
Dr Alla Kim, 

Dept of General Psychology, Kazakh State University, Foreign Affiliate, British Psychological Society. 
 

 
Building housing Psychology Dept,  Al-Faraby (ie 
Kazahstan) National State University, showing  
statue of  Al-Faraby, medieval scientist, logician, 
philosopher and musician 

 
During the past 8 years Kazakhstan* has been an Independent State, 
ninth largest in the world in terms of territorial size, and second after 
Russia among the former USSR States. It is a multicultural and 
multireligious country with most of the population Russian and Kazak, 
having different ethnic traditions, language and religions. The Republic 
is developing its  democratic structures and culture, and a market 
economy. The State language is Kazak, though only half of the 
population actually speaks Kazak, so there is a great psychological 
problem for adults of rapidly learning the second language under 
conditions in which it is itself undergoing continual development. 
Issues relating to different ways of teaching the language and other 
academic subjects are very topical. 
 
The new status of the Republic caused rapid growth of the 
consciousness of different social groups and great differences in their 
social representations, �social thinking�, so the problem of cross-
cultural and cross-religion communication seems to be the central 
problem for all psychologists in Kazakhstan. A first step in this 
direction was taken in 1999 via the establishment of the Centre of 
Ethnopsychology, directed by Prof. Kubigul Zharikbayev, an author of 
Ethics and Psychology, History of Kazak Psychology and editor of 
several recent issues of Ethnopsychology and Ethnopedagogy. 

 
The Psychology Department of the State National University, Almaty 
The department has total staff of about 20, and about 200 students. In 1998, statistics showed Psychology to be the 
most popular subject at the University, and this continues. Courses in Clinical Psychology and Counselling are 
most popular; many students are oriented to work as practical Psychologists. We have both Russian and Kazak 
departments according to language of teaching. Main texts are in Russian, and there is a permanent problem of 
Russian-Kazak translation of texts for the Kazak department. 
 
In March 2000, the Department of Psychology was divided into two academic specialisms:  
 
1: Sub-department of Ethnopsychology and Educational Psychology:  
Head of Department of is Doctor of Psychological Sciences, Prof. Satybaldi Dzhakupov, graduate of Moscow 
SU & author of Psychology of Cognitive Activity. He also studies co-thinking activity and training procedures to 
control it. He is tipped to become president of the Kazakhstan professional psychological association when it is 
established. 
 
Dr. Svetlana Berdybayeva, PhD, (Almaty SU), Dr. Zhalmukhan Turkpen-Uli, PhD, (KSNU) and Svet 
khmettayeva, Moscow SU study Psychology of Communication & Psychology of Higher (University) Education. 
 
2. Sub-department of General Psychology 
Head of the Department of General Psychology is Doctor of Psychological Sciences, Prof. Natalya Loginova, 
who graduated from the Leningrad (now St-Petersburg) State University. She studies the personal way of life, the 
methodology of biography, social thinking, and the history of Russian Psychology. 
 
Other staff  with source of their doctoral degree and areas of psychological research are: 
 
Dr. Valentin Agejev, PhD (Moscow Higher Technical School), member, American & Canadian Psychological 
Associations: interested in the Philosophy of psychology, especially the �active� subject and the psychological 
basis of individual approaches within education. 
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Dr. Inna Saparova, PhD, (Moscow SU), head of KSNU school of Clinical Psychology. Author of The Psychology 
of Experience of Disease & post-doctoral thesis on Psychology of Health. Actively researching cross-cultural forms 
of self-control within Western and Eastern Cultures, also cross-cultural aspects of Clinical Psychology.  
Dr. Daulet Dujsenbekov, PhD (Almaty Foreign Languages Institute): interests are Psychology of political 
consciousness,  Psychology of Personality and cross-cultural aspects of psychological Assessment. 
Dr. Alla Kim, PhD from Leningrad (St Petersburg) State University; Foreign Affiliate of the BPS, fomerly short-
term member of Wolfson College (Oxford University): interests are problem of text comprehension, especially in 
relation to individual cognitive styles, psychology of State language study, also in psychology as a profession in 
Kazakhstan. 
Aiida  Faizullina, (Moscow Pedagogical Institute), is interested in problems of  social adaptation, political 
leadership and training procedures as a way of personal development. 

Teaching Methods 
Teaching is half lecture- and half seminar-based. Some courses (eg Clinical, Educational, Experimental) have large 
practical components. During their studies students visit schools, colleges and the Neuropsychology Department at 
the Hospital for psychic Diseases. Students specialise (not deeply) after the second year as they prepare for 
bachelor degree & work. All students get the same Diploma, �Teacher of Psychology; Practical Psychologist�. 

Resources 
There are computers at the Department, but for teaching processes only.  Internet access is available, but expensive, 
in the University. There is also opportunity for free use of the Soros Foundation facilities but they are limited. 

Paying for Courses 
State education is free at university level, if a student meets entry requirements. Some students pay (about 900 USD 
per year) & they can enter university more easily. There are 4-year bachelors courses, then 2-year Masters. 

Student Destinations 
After graduation, students who pay seek jobs for themselves. The others should work according to State 
Distribution Plan, for example, some State schools may need school psychologists. This is decided on the basis of a 
centralised plan that matches needs to resources and to future graduate resources. Practically it is the most difficult 
point now as many state organizations have no opportunity to invite psychologists though they may need them. It 
depends on economical difficulties in society. As a result most young psychologists find the job themselves and 
very often they work as non-Psychologists � as managers and so on. 
 
Contact information 
Staff would like contact with Psychologists and others in related fields in the UK and elsewhere. Further 
information and clarification on this article can be obtained from Alla Kim on alla_kim@hotmail.com. Department 
telephone, common to 2 heads and department of general Psychology : +7 (3272) 92 00 44. Professor Nataliya 
Loginova (Head of General Psychology Chair) speaks English. Telephone for Department of Philosophy and 
Politology, to which the Psychology Department belongs: +7 (3272) 625646 (Head: Professor Burkhanov). 
University fax: +7 (3272) 47 26 09. The University�s website is http://www.kazsu.uni.sci.kz 

Other Universities with Psychology Departments in Kazakhstan 
There are other psychological departments in Almaty: AGU (Almaty State University), and �Kainar�, a private 
University. Psychology departments can also be found elsewhere in Kazakhstan: in Ustj-Kamenogorsk, Karaganda, 
Semej, Taraz, Atyrau, Kustanaj, but the Kazakhstan State National University (KSNU, or in Russian, KazGU) was 
the centre of Psychology, beginning in the 1940�s. The founders of psychology in KSNU were: academician 
Tazhibayev, professor Stychinskii, and assistant professor Temirbekov. 
 
Acknowledgement:  The author is grateful for Professor Nigel Foreman’s help in preparing this article. 
 
*The spelling �Kazakhstan� comes from Russian pronunciation, but since Kazak is now a State language, the spelling Kazak with the sound 

�k� instead of the  Russian �kh� seems preferable, and is used in this article for the language, though the old �kh� version is also common 
and is usual spelling for the name of the country.
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FOUNDATIONS FOR EAST – WEST PSYCHOLOGICAL COOPERATION 

 
B&EEPG GIFT OF HAYES: FOUNDATIONS OF PSYCHOLOGY, 2nd EDITION (1998) TO 

UNIVERSITY PSYCHOLOGY LIBRARIES 
 

All over the world, there are many differences between our approaches to psychology. In order to help east and 
west European psychologists understand each other, B&EEPG are happy to announce that we can send a very 
widely used university psychology text, Hayes: Foundations of Psychology, to the reference library of any east 
European University if you send us the library details below. The copies will be signed by the author, & will be 
inscribed as a gift from B&EEPG and publishers, Thomson Learning plc. We will also send to your department 
the teaching acetates, (for overhead projector)which are based on chapters in Foundations of Psychology. 
 

 

We publish below the Professor Ondrej Kondas� review of 
Foundations for the Slovak journal: Psychologia a 
Patopsychologia dietata. Prof Kondas� detailed, positive 
review makes clear why Foundations is so popular with 
British psychology teachers and students. It also makes clear 
the breadth of psychology covered in Foundations 
 
Teaching support. 
Below, Professor Kondas strongly recommends Foundations. 
We are glad to add that the 1998 edition which we can 
distribute comes complete with acetate overheads to support 
the book�s teaching  functions. 
 
Cooperative research support 
Because this book is so broad in its coverage of psychology, 
B&EEPG believes that it can be a useful common reference 
document for at least initial discussions when psychologists 
are planning joint research projects. 
 
Prof Koluchova, one of the east European psychologists cited in 
Foundations of Psychology, looks at the copies waiting to go to 
east European university libraries.  
(P1: Prof Koluchova with her friend Mrs Alice Sluckin, both 
carrying Foundations.) 

 
 

 
IF  E EUROPEAN PSYCHOLOGY DEPARTMENTS WISH THEIR  UNIVERSITY LIBRARY TO 

RECEIVE HAYES: FOUNDATIONS OF PSYCHOLOGY, AND THEMSELVES TO RECEIVE  
RELATED TEACHING ACETATES, PLEASE SEND THE FOLLOWING DETAILS TO: 

HILARY GRAY  hilarygray@aol/com, 4, Devonshire Terrace, Matlock Bath, Derbyshire, DE4 3PH, UK 
 

NAME AND ADDRESS OF CHIEF LIBRARIAN OF YOUR UNIVERSITY 
NAME  AND ADDRESS OF YOUR PSYCHOLOGY DEPARTMENT. 

We will then dispatch the book to the University Library, and the teaching materials to your department. 
 
 

IMPORTANT NOTE TO WESTERN READERS: 
We believe this is a very useful initiative, that will contribute significantly to east � west psychology cooperation. 

It is also low cost, since new publishers Thomson Learning are donating these 2nd edition books. 
 

However, we do have to find postage  at  £7 50  / east European university, and we are asking readers to please 
subscribe. Please see enclosed request sheet, & say to how many universities you would be prepared to help. 
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Nicky Hayes: FOUNDATIONS OF PSYCHOLOGY: AN INTRODUCTORY TEXT. 

Zaklady psychologie, Uvodny text. Routledge, London & New York 1117 pages 
REVIEW of 1995 Edition (slightly shortened): 

Ondrej Kondas, Professor of Clinical Psychology, Komenius University, Gondova 2, Bratislava, SR 
 
 

 

Reviewing such an extensive book takes courage, but it takes more to write 
one. This was the daring act of an English psychologist, who visited Slovakia 
to present a leading paper on British Psychology at the B&EEPG�s 1995 
Banska Bystrica Conference. For four years she was secretary of the 
Association  for Teaching Psychology. She herself says that the book is the 
culmination of many years�searching for information,  & consultations with 
psychologists and teachers of psychology. Her research included about 1,500 
literary sources & information searches, 42 pages of bibliographical 
references, 51 pages of  glossary & of course an author & subject index. 
There are altogether 90 illustrations (pictures, diagrams and graphs) & even 
more tables. All this shows that it will be easy to work with this textbook. 
Also, the style is clear, difficult theoretical problems are illustrated by 
examples, and by research findings of cited authors. 
 
Dr Nicky Hayes 

 
The reader will find himself among classical psychology, old, newer & very new theories, & findings which are 
still debated, & concepts which are fundamental for contemporary psychology (attributions, scripts, schema, 
excitation & stress, attitudes, prejudice, persuasion, cognition & so on). The thematic range is admirable. Besides 
chapters on perception, memory, language & literacy, thought & representation, intelligence, theories of 
personality, motivation & emotion, there are also chapters on animal behaviour, papers from clinical 
neuropsychology, & classical themes such as sleep, dreams, conciousness, and also medical models of abnormal 
behaviour (respecting the new classification of psychiatric disorder) and so on. 
  
After information from personality theories to A & B typology, as alternatives to a medical model, the author 
mentions psychoanalysis, behaviour therapy, humanistic, existential & cognitive therapies. From social 
psychology, you can find attitudes and prejudice, the concept of self & other, interpersonal relationships & 
interpersonal attraction, conformity, obedience & rebellion,  social representations, & influence. 
 
In the same way, in the chapter about memory we become aqauainted with Ebbinghaus� classical findings, with 
Baddeley, Korsakov, Tulving, James, Atkinson & Shiffrin, so in the chapter on intelligence we meet Binet & 
Simon, Terman, Spearman, Guildford, Thurstone also Sternberg. Readers will find here a summary of everything 
which is important in psychology. English writing has most mentions among contemporary authors.  
 
We meet Piaget in considerable detail in the chapter on cognitive development & skills. Hayes mentions his 
central concept of genetic epistemology (criticised by Bodenom), and compares Piaget�s and Kohlberg�s stages 
of moral development. She contrasts these theories with Bowlby�s monotropic theory (especially the specific 
relationship with mother) which he developed from describing the consequences of maternal deprivation. 
(However fatherhood receives only one page of text). Piagetian stages of motor development are compared with 
Bruner�s theories & Fisher�s approach, who hypothesise and collect evidence that cognitive precedes motor 
development, while for  Piaget, schema are formed from manipulations with items and operations in the world. 
 
The consequences of early childhood experience are approached from viewpoints ranging from social and 
educational deprivation in institutions, through adoption, to stories of extreme deprivation of entirely neglected 
children, among which you will find Koluchova�s Czechoslovak  seven year old twins, in an abbreviated English 
version of the case study published in 1970, in the Journal of Child Psychology and Psychiatry. After 
developmental stages & Piagettian models of childhood play, there are typologies of social play & also theories of 
play. We recognise all these from our educational & developmental psychology.  
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On the development of speech (czech �rec� � Ed), Hayes confronts Skinner�s & Chomsky�s approach (trial and 
error compared to inborn basis of speech). She also deals with the relationships between speech & thought, where 
(for Piaget), cognition precedes speech, but (for Bruner) speech accelerates thinking. Vygotsky�s view is more 
differentiated: speech is mainly a social phenomenon, while thinking is more cognitive, but around the second 
year, prespeech thought & preintellectual speech connect, so �thought becomes verbal & language rational�. 
 
There is a separate chapter (ch 20) on Lifespan Development Psychology, which we would call, after J Kosc, 
�biodromal psychology�. This takes us from adolescence to age. Hayes takes adolescence as a  transitional period, 
but criticises the model of  �storm & stress�, because it too much emphasises rebellion & rejection of authority. 
She admits the adolescent identity crisis (Ericson & Marcia), but emphasises interindividual differences with a 
wide range of experience and expectations, (Coleman�s so called �focal theory�), including fear of peer rejection.  
 
Regarding adulthood she proposes Levinson�s 8 periods, in which transition plays an important role. The family 
cycle is similarly divided into 8 stages, including the wellknown period of  the �empty nest�. Through difficult life 
events, (demonstrated in Rahe & Holmes� tables of stressful events) Hayes cautions against age stereotypes, 
distinguishing chronological, biological, subjective, functional & social age, and also the problem of unrealistic 
perceptions of aging. She contrasts the traditional view (reduction of skills and abilities in old age), citing Burns� 
longitudinal study (of teachers) of the development of intelligence from graduation to retirement, which showed 
general increase rather than decline of intelligence, Therefore she doesn�t subscribe to theories of disengagement, 
but to authors who favour engagement / activity theory. She mentions issues of death, grieving, & retirement. 
 
Two chapters of comparative psychology are intended as introductory, however, she was able to include 
mechanisms of  animal behaviour, also evolution and  selection, and basic problems of ethology, formation of 
rituals, instinctive behaviour, animal learning, classical & operant conditioning, latent learning, & learning by 
insight (Kofka & Keller). She first mentions cognitive maps while discussing Tolman�s learning maze. It is a little 
surprising that she includes Premack�s principle & Seligman�s learned helplessness here, which were studied 
experimentally in children (Seligman also on dogs). Imprinting, dealt with it as a determinant of adult animal 
behaviour, is correctly included here. Among individual animals we hear of white rats, rabbits, cats, sheep & apes, 
birds, bees & dolphins. Besides  territoriality she deals with animal social behaviour,  & animal communciation. 
 
The final chapter is about the engagement of methodology with the ethics of psychological research. Besides the 
usual topics such as experiments, observation, validity, reliability and qualitative analysis, she talks about 
interviews, and �survey�s  �  a technique of highly structured interview.  The relationship between ethics and 
methodology are in the front of Nicky Hayes�s interests, and we already find a section about these relations in the 
introductory chapter, on perspectives in psychology, which is something which most authors would put at the end 
of the book. Ethical problems in psychological research were encountered in behaviourism, and generally in 
experiments, and were connected with their manipulative approach to human beings, and probably also to 
overconfident  beliefs that experimental findings bear most scientific fruit (are �hardest�). Without taking away the 
real value of their science, we must express some ethical reservations, not mentioning that for the creation and 
development of personality theories the clinical approach was the most fruitful, and social psychology would not 
attain its present scientific status without combining experimental and non-experimental approaches, 
developmental psychology the same. That is why the main stream of psychological progress also credited non-
experimental research methodologies and considered them valid, and it is also why clinical case studies were 
accepted as useful indicators.  And so while in cognitive psychology experimental evidence prevails, other 
psychological disciplines use a mixture of experimental and observational studies interlinked with theoretical 
arguments, which in my opinion is best documented by social psychology  (including, by the way, political 
psychology, which is not mentioned by the author).  And so, at the present state of development of psychology, 
most psychologists will combine various different approaches to achieve as good a picture as possible.  
 
While discussing ethical research, we will mention that Hayes relates the Case of Cyril Burt  (p 189f), the first 
British educational psychologist. Part of his research evidence, on inheritance, was said to be collected by two 
research assistants & published under one of their names. However he did not have any assistants. When two 
psychologists  analysed his published data, they encountered inconsistencies in articles between 1912 � 1972, ie 
the whole period of his publications. This was a scientific crime, but the author also gives Burt credit for his 
contribution to educational psychology. Also, allegedly you could find some �guilt� in the Kallikak family case. 
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That she mentions the Burt case proves that the author is appropriately critical, which her critical attitude to 
Fromm�s concept of the so-called productive personality illustrates. From his certainly excellent book, Fear of 
Freedom, she quotes that this fear comes from blindly following religious or political leaders, or as a consequence 
of a complete identification of self with a particular organisation (even work).  
 
Thus we could continue in analysis & illustration of the benefits of this good publication. Anyone who lectures 
anywhere in any psychological discipline should become familiar with it, even if to learn the high standard of 
accuracy in presenting information, for which it is exemplary, also the professional overview, which is useful for 
teaching any psychological discipline. Further this would be a good source of collected information for doctoral 
students of psychology. If I wanted to find an error, which even good authors usually make, (it�s human to err) it is 
that while mentioning Cattell�s books from 1944 � 1971 (p244 � 263 & others) she does omit the publication year 
for 16PF and for the T, Q & L sorting of data. But I would rather join Pilate and proclaim I find no error.  
 
Review from Psychologia a Patopsychologia dietata, 1997, translated Stanislav Jezek, Masaryk U, Brno, CR 
 

 
Ψ Ψ Ψ Ψ Ψ Ψ Ψ 

 
 

THE INTERNATIONAL DIMENSION OF PSYCHOLOGY EDUCATION: 
A COMPARISON BETWEEN COUNTRIES 

 
Victor Karandashev, Professor of Psychology 

Department of Psychology, Vologda State Pedagogical University, Vologda, Russia 
 
It is not easy to understand how psychology is taught in another country, although it can be very interesting and 
useful to try, and can lead to re-evaluation of one�s own status quo, or to increasing self-esteem and self-
confidence. I believe that new ideas in education often arise from the merging of paths, and views across systems. 
 
There are several reasons why psychology has and should become less isolationist. Hogan (1996) argued that 
international psychology should be part of the undergraduate curriculum so that students can understand 
psychology�s �inherent diversity, versatility, and capacity for change" (p. 45). Lunt and Poortinga (1996) drew 
attention to the diversity of training specializations of European psychology, and even its conceptions of 
psychology itself. Greater understanding of different concepts of psychology and methods of teaching it should 
lead to increased international understanding of the subject matter and to better understanding among psychology 
professionals. 
  
However, there has been little research, and it has proved difficult to access. The Annual Review of Psychology 
sometimes carried overviews of psychology in selected countries, and the American journal Teaching of 
Psychology also included occasional articles on psychology education in different countries, for example in 
Estonia (Sommer & Sommer, 1991; Tomusk & Tomusk, 1993). In 1992, the BPS journal Psychology Teaching 
Review, also included short articles on the teaching of psychology in various European countries, and Vestnik of 
Moscow University: Serie 14: Psychology similarly wrote of the teaching of psychology outside the Russian 
speaking world (Volodarskaya & Lisunova, 1989, 1990). But these articles gave only patchy insights into 
curriculum and teaching methods.  
 
Recently, the 1998 special issue of the journal Psychology Teaching Review (7, 2) gave a general review of 
psychology education in Europe (Lunt, 1998), and also reviewed various countries� curricula, including Russia 
(Karandashev, 1998b), and the UK (Newstead, 1998). (Lemos-Giraldez; Georgas; Wiemer-Hastings et al; Marini 
&Carta; all references: 1998). News from EFPPA, the newsletter of the European Federation of Professional 
Psychologists' Associations contained overview articles of professional psychology in particular countries, for 
example Hungary (Pleh, 1991), Estonia (Allik, 1992), and Latvia (Renge, 1995). These included some information 
on psychology education. Edited books more systematically overview international psychology including teaching, 
notably Gilgen and Gilgen (1987), and Sexton and Hogan (1992), (including examples from the former Eastern 
bloc). Schorr and Saari (1995) provides an overview of professional psychology in Europe.  
 



 8

General reviews of the teaching of psychology in Europe have been provided by Newstead (1994), Lunt and 
Poortinga (1996), and Newstead and Makinen (1997). This comparative research work yielded conclusions about  
the structure of psychology education, and  its content. Regarding structure, Newstead (1994) identified in terms of 
their time frame three structures of training: 1) the five-year specialist,  2) the five-year generalist, and  3) the 
three-plus-three models. Regarding content, Lunt (1996) identified three patterns which might be termed: 1) the 
continuous specialist; 2) the continuous generic, and 3) discontinuous specialist. (The fourth possibility, 
"discontinuous generic,"  seems not to occur in Europe). Various differences lie behind these three broad patterns, 
(eg introductory years, greater flexibility regarding completion) but they are nevertheless readily recognizable 
(Psychology Teaching Review, 1998). 
 
Newstead (1994) found the psychology curriculum divided into ten main areas, plus project/thesis, placement, and 
optional subjects. The similarity between curricula in different countries is striking: everywhere, psychonomics 
(which includes perception and cognition), biological psychology, and social psychology are considered central, 
core areas of psychology.  Roughly generalising across countries, each of these topics has about 10% of the 
available time in the first 3 years (Newstead, 1994). The subareas of individual differences and developmental 
psychology are also usually core, but with greater variablility (from 3% to 17%) relative to curriculum allocated. 
(Newstead, 1994). 
  
Perhaps even more important is time allocated to methodology. In each program for which data were available 
(Newstead and Makinen, 1997) a minimum of 10% up to a maximum of 20% of the first 3 years, was devoted to 
methodology.  Topics covered under methodology varied, but most countries emphasised experimental method. 
Thus there seems to be clear agreement that the methods used by psychologists are a central focus of the 
curriculum. 
 
Thus there seems to be some commonality in different countries� understanding of psychology �training�. 
However, it must be remembered that Newstead and Makinen�s sample of countries was small and unfortunately, 
few of the many papers published in this area give sufficient details for precise comparisons. There may be a price 
for the commonality, much of which stems from the use of the same textbooks, usually North American. Also we 
must accept that the uniformity partly exists because of the strong American influence.  
 
International projects 
EFPPA has made the greatest contribution to European psychologists� cooperation regarding teaching. In 1990, 
while fully recognizing that professional psychology training must reflect its country�s own legal, educational and 
professional traditions, EFPPA published optimal training standards for autonomous professional practice 
(EFPPA, 1990) to encourage professional psychologists to co-operate internationally to develop professional 
training and practice in their own countries. These standards comprise general statements and recommendations 
towards which countries can work, to allow for international differences. 
 
An EFPPA Task Force, convened by Stephen Newstead (UK), reported at the 1997 European Congress of 
Psychology in Dublin on the Evaluation of the Psychology Curriculum in Europe (published 1998 in Psychology 
Teaching Review; see also Karandashev, 1998a for Russian psychology conference address reporting this EFFPA 
work). In 1998, in the framework of the EU Leonardo programme, the project A European Framework for 
Psychologists’ Training was launched, led by Ingrid Lunt (former EFFPA president) with 15 West European 
partners plus EFPPA. The project reported at the 1999 European Congress of Psychology in Rome and will also 
report at the International Congress in Stockholm, July 2000, and at the European Congress, London, in July 2001. 
 
The Psychology Partnerships Project (P3): Academic Partnerships to Meet the Teaching and Learning Needs of 
the 21st Century (1999) is the American Psychological Association�s initiative to improve the teaching and 
learning of psychology. The project intends to foster communication and collaboration among all levels of teachers 
of psychology, other psychology professionals, teachers in other disciplines, business organizations and 
community groups. A first Psychology Partnership, Teaching a Global Psychology: International Faculty and 
Student Dialogue Project aims at a productive exchange of ideas and information among teachers, educational 
leaders and students in the international psychology community by initiating an international teaching conference. 
(Field, 1998; McCarthy-Tucker, 1999). 
 



 9

The few papers referred to above that are devoted to Central and Eastern Europe shows that these countries� 
participation in such comparative projects is very limited.  
 
In general, we need further research on the problems of teaching psychology in different countries with more 
attention to didactics, and we also need an international network of psychologists. We urgently need a special 
international conference on psychology education, and an international dedicated journal. 
 
Acknowledgment: The author sincerely thanks Prof Nigel Foreman, who ensured that my English was readable 
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CONFERENCES. 
 
 
MINORITIES IN A CHANGING  SOCIETY. BRNO, CZECH REPUBLIC. 1 – 4  SEPTEMBER. 
This conference will explore issues connected with an inclusive society, at the local authority level through 
its responsibility for education and family work, and at the national level through policy regarding 
identification of special educational needs. 
 
You are welcome, if you want to discuss: 
Assessment of children’s special educational needs including use (and possible abuse) of psychological tests; 
Active learning, democratic classroom management, & support of special needs children in local Zakladni 
Skoly; Family work with socio-culturally disadvantaged families (anti-oppressive practice); 
Casework and community building for Equal Opportunities. 
 
Plenary papers and workshops by Professors: Ed Cairns, (Ulster); Tony Cline (Luton); S Halli (Canada); 
Zdenek Matecek (Prague); Ivo Mozny & Vladimir Smekal (Brno); John Rex (Warwick); Sally Tomlinson 
(Oxford); Gajendra Verma (Manchester). 
 
The conference is still open for papers in some areas, most especially from east European  participants. 
 
Approach your local Open Society office (East East program); you could also approach the British Council 
and the British Embassy (the project is funded by the Human Rights Fund of the British Foreign Office). 
 
Information from: Eva Polaskova, 00420 5 4161 512: polaskov@fss.muni.cz or from Hilary Gray: 00144 
1629 55345 hilarygray@aol.com 
 
 
 
INTERNATIONAL ASSOCIATION OF CROSS CULTURAL PSYCHOLOGY: 15th CONGRESS 
PUTULSK, POLAND, from 16-21  JULY, 2000.  
Further details from:  
PAVEL BOSKI: email:            IACCP2000@psychpan.waw.pl 
 
 
 

BOOK ON CROSS CULTURAL PSYCHOLOGY BY B&EEPG TREASURER: 
 

Goodwin, R, 1999: Personal Relationships across Cultures. Routledge, London.  
ISBN 0415 128617        244pp         £15 

 
 
 
 
 

 
B&EEPG FEES DUE: 

 
A payment request is enclosed with Up-Date if your fees are due: £10pa, £9 for 2 or more years 

2 “Up-Dates per year + free meeting and lunch  
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B&EEPG ANNUAL MEETING: University College, London. 9th May 2000. 
Chair and host to B&EEPG’s traditional pleasant lunch with east European wine: Dr Richard Rawles. 
 
KOSOVO AFTERMATH: Motion to B&EEPG & to BPS Council  
Many organisations have expressed concern about the effect of sanctions on civilians, eg a UNICEF study lead by 
a psychologist reported (5 September 1999) severe traumatisation of children in Belgrade and Subotica.* Other 
organisations including the British Medical Association, directly monitor the humanitarian problems. 
 
Referring to the British Psychological Society Code of Conduct to ��value integrity, impartiality and respect for 
persons and evidence��  BPS Council member (and B&EEPG founder member) Professor John Sloboda of Keele 
University is proposing to the Council of the Society that it: 
 
1. Publicly express concern for the psychological wellbeing of civilans affected by the recent and continuing 
NATO and EU action, and call on the UK government to lift sanctions which are preventing healthcare 
professionals from adequately responding to patients� needs. The BPS should condemn indiscriminate aerial 
bombardment of civilian targets as incompatible with humantitarian ideals in our code of conduct. 
 
2. Communicate directly with appropriate professional and scientific bodies that represent Kosovan and Serbian 
psychologists, to inform them that concern exists among British psychologists, and to seek further information. 
 
3. Liase with EFFPA and other bodies which have a common interest in the welfare of European citizens. 
 
4. Consider sending a delegation to report back to the Council on the basis of direct contact with Balkans 
psychologists. 
 
Robin Goodwin proposed that B&EEPG support all 4 proposals. Because B&EEPG is not a political organisation, 
the meeting declined to support proposal 1. The meeting supported proposals 2, 3 & 4. 
 
*More recently than the B&EEPG meeting, Amnesty International have referred the NATO bombing of civilian 
 targets in Serbia to the International War Crimes Tribunal at the Hague ( – Ed).  
 
DEVELOPING SCHOOLS FOR DEMOCRACY IN EUROPE (DSDE): John Sayer, Education Dept, 
Oxford University: john.sayer@educational-studies.oxford.ac.uk (Abstract: JS) 
 
Since 1990, partnerships of trans-European universities and schools have worked in a framework of �developing 
schools for democracy in Europe� (DSDE), coordinated from Oxford, securing funding from Tempus schemes for 
work centred on Brno, Krakow, and Kiev and,since 1995, Perm. There the state pedagogical university, city, 
region and schools have worked with counterparts in Halle, Amsterdam and Leuven, having two Tempus-Tacis 
programs for special educational needs (1995-2000) and for health education (2000 � 2003, as an international 
resource.  Psychologists have played key roles in Brno, Krakov, Perm and Halle.  
 
These are university managed development projects, but the approach has been the university in changing society, 
with an emphasis on new interdisciplinary work on new forms of teacher training and school and community 
development. Outcomes and activities range across university training team building, management of change and 
devlopment in schools, university and public authority cooperation. Is there a European idea of the university?  
 
The Temous scheme is considered, with strengths, weaknesses, dangers and opportunities. The notion of transfer 
of know-how is replaced by a parnership of mutual learning across social and educational contexts.  Research is 
excluded from Tempus funding, but has been seen as essential to these inter-university development activities. 
Management by objectives has taken hold of Tempus, but is less helpful than management by positive values, to 
which accountability, (ie control by fear) must be subordinated. What makes us want to work together, despite all?  
 
In Brno, Krakov and Halle psychologists have played key roles.  
 
Whereas many Phare & Tacis projects have been “hit and run”, the Tempus programs have the opportunity to 
engender continuing change, and to be shared across insitutional and national frontiers.
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DEVELOPMENTAL AND EDUCATIONAL OUTCOMES FOR CZECH CHIDLREN IN FOSTERCARE: 
Professor Jarmila Koluchova, University of Olomouc. (see also p 4) Abstract: Alice Sluckin, U Leicester.  
Prof Koluchova is head of ISIS, a voluntary agency which works with statutory services to identify foster homes 
for children with severe physical impairments, who have been abused and / or abandoned by their birth parents.   
 
We learned that normal procedure is to admit such children to a children�s home. After careful assessment of the 
child�s current needs and clarification of the legalities clarified, a suitable foster home is identified. The children�s 
home staff, who know the child intimately, are involved in that process. The placement is expected to last until 
adulthood, and the families continue to have on-going intensive support from a psychologist and social worker. 
 
Prof Koluchova stressed that fostering breakdown is very rare. �Reactive Attachment Disorder�, relatively 
common in the west, showing itself in hostility and uncontrolled behaviour to carers, is said to be very rare.  
 
RESEARCHING EDUCATIONAL MOTIVATION IN ST PETERSBURG, KENTUCKY AND 
SUNDERLAND: Professor Julian Elliott, University of Sunderland Psychology Department. (Abstract: JE) 
Findings of a five year research program exploring factors underpinning academic achievement in more than 6000, 
9/10 and 14/15 year olds in Sunderland, East Kentucky (USA) and Saint Petersburg (Russia) were reported.  
 
In pulling together strands from several related investigations undertaken by the research team, the presentation 
examined the impact upon children�s educational performance of many closely interrelated factors:  children�s 
self-perceptions, interests and motivation, the views and impact of peers, teachers and parents, social forces and 
pedagogic practices in classrooms, the impact of educational reform, economic influences and broader political 
sociocultural factors. 
 
The presentation also briefly considered elements of Russian schooling that led to what was described as a 
�pedagogical nexus� (Hufton & Elliott, 2000), a set of  linked, interactive and mutually reinforcing influences on 
students� motivation to learn within, and because of, the schooling process. 
 
It was argued that the comparatively high levels of motivation and performance of children in Russia, noted not 
only by the research team but also by many authors during the past two decades, cannot be ascribed to cultural, 
pedagogic or socioeconomic factors in isolation, one discrete from another. Key elements, however, were 
identified and their interrelationships highlighted. 
 
Finally, some implications were drawn for Western countries eager to emulate Eastern practices. 
 
Key references: 
Elliott J N, Hufton, Hildreth A & Illushin L 1999. �Factors influencing educational motivation: a study of attitudes, 
expectations & behaviour of children in Sunderland, Kentucky and St. Petersburg� British Ed Research Journal, 25(1), 75-94 
Hufton, N. & Elliott, J. 2000. Motivation to learn: the pedagogical nexus in the Russian school: some implications for 
transnational research and policy borrowing. Educational Studies, 26(1), 115-136 
Elliott, J., Hufton, N., Illushin & Lauchlan, F. (in press)  Motivation in the junior years: international perspectives on  
children�s attitudes, expectations & behaviour and their relationship to educational achievement. Oxford Review of Education. 
In preparation: Elliott, J., Hufton, N., Illushin, L. & Willis, W.  Performance in context: motivation and achievement from an 
international perspective. Macmillan Press. 
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