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BRITISH AND EAST EUROPEAN PSYCHOLOGY GROUP ANNUAL MEETING:  
UNIVERSITY COLLEGE LONDON: MAY 5th 2004. 

HOSPITALITY AND LUNCH PROVIDED BY BEEPG CHAIR: RICHARD RAWLES  
 

The Nature of Bullying in Polish Schools  
Professor Peter K. Smith, University of London Goldsmiths College (pss01pks@gold.ac.uk). 
(Work with Dr. M. Wojciechowski, Walbrzych Technical College, Poland).  
 
1,777 pupils from sixteen local elementary and secondary schools in the Walbrzych area completed a 28-item 
questionnaire, partly adapted from Olweus (1996). Bullying is defined as repeated oppositional behaviour 
(including verbal behaviour and ostracism) in circumstances where the victim cannot defend him/herself. 
Different roles in bullying can be identified, including the complex bully-victim. Data included length and 
frequency of bullying, whether the victim confided the incident(s) and if so, whether that helped, and 
background factors in the family and school. Although more Polish pupils reported bullying (including the 
bully-victim situation) than in similar studies in England and Northern Ireland, relative distributions of bully / 
victim / and bully-victim were similar, with highest incidence of reports being those from victims. About one-
third of victims had told no-one. Rates of improvement after telling teachers were unimpressive. 
 
A second study in the same Polish schools looked at family characteristics including inter-generational 
experiences of bullying, and religious and national allegiances, again using methodology already in use in the 
UK. Many factors are similar in England and Poland, including the fact that the bully-victim is the most 
troubled youngster. In both countries, quality of friendships with no best friend predicts victim-hood, punitive 
parents predict victim-hood only in Poland. School disaffection and inter-generational continuity predict 
bullying in England and in Poland, lack of teacher support only in Poland. 
 
Olweus 1996: Questionnaire available from University of Bergen. 
Smith, Peter K., & Shu Shu, 2000. What good schools can do about bullying: findings from a survey in English 
schools after a decade of research and action.  Childhood: A Global Journal of Child Research. Vol 7(2) May 
2000, 193-212. 
Smith, P. K. and Myron-Wilson, R., 1998. Parenting and school bullying. Clinical Child Psychology and 
Psychiatry (3) 405-417.  
http://www.gold.ac.uk/connect/ for Professor Smith's 17-country EU project: Connect, including the book: 
Violence In Schools: The Response In Europe (ed. P. K. Smith). RoutledgeFalmer 2003, ISBN 0-415-27823-6  
 
 
Cross-cultural Collaboration on Bullying 
Conor McGuckin and Dr. C. A. Lewis (Dublin Business School (www.dbs.edu) and University of 
Ulster, Derry Campus). Contact via CA.lewis@ulst.ac.uk 
 
Conor McGuckin delivered this exploratory talk regarding cross-cultural cooperation in psychological research. 
Local validation of instruments can be difficult, yet is particularly important in research such as that regarding 
bullying and violence, where there is relevance to issues of state policy and legal practice. Bullying in the work-
place and in Middle Schools in Brno, Czech Republic has been explored using schedules developed in Northern 
Ireland.  
 
See also:  
Navrátil, M., McGuckin, C., Lewis, C.A., Shevlin, M., & Francis, L.J. (2003). Konfirmacní faktorová analýza 
ceské verze zkráceného "revidovaného Eysenckova osobnostního dotazníku" na vzorku ceských studentu 
(Confirmatory factor analysis of the Czech translation of Abbreviated form of the Revised Eysenck Personality 
Questionnaire (EPQR-A) among Czech students) Ceskoslovenská Psychologie, 47, 451-459.  
McGuckin, C. & Lewis, C.A. (2004). Youth aggression and bullying: Challenges for pastoral care workers. In 
Herl, D. & Grossoehme, R. (2004). Building bridges over troubled waters: enhancing pastoral care and 
guidance. Birmingham, AL: Haworth Press. (ISSSN ISBN 1556053673))  
McGuckin, C. & Lewis, C.A. (2003). A cross-national perspective on school bullying in Northern Ireland: A 
supplement to Smith, et al. (1999). Psychological Reports, 93, 278-287. 
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Traffic Psychology in Hungary. 
Dr. Elizabeth Dienes, Estergom, Hungary. Qmed Research Associates. Member: Hungarian 
National Driving Licence Appeals Board (dienes@holup.hu) 
 
Driver assessment began pre-war with train drivers. Between 1947 and 1960, psychology research and practice 
were prohibited in Hungary, with gradual changes from 1960. Then in 1988 came the first mention in traffic law 
of a system of points and punishments with traffic psychologists’ involvement in the assessment / appeals 
procedures. From 1992, driver improvement schemes were integrated with the court system. A psychological 
(as well as medical) assessment is a statutory requirement for a professional driving licence; for non-
professional licences, it can be demanded by the court. The psychological examination includes reaction time, 
attention, sensori-motor skills, conflict management and risk-taking characteristics, using specially developed, 
standardised instruments.  
 
The courts can also demand that non-professional drivers as well as professional drivers attend Driver 
Improvement courses. These involve up to six lessons, including some theory, special lessons for drivers who 
break traffic laws, and also for drink-drivers (zero tolerance in Hungary). Overall, Hungary saw a 22% 
reduction of accidents in Hungary by 1993 – the second year of the Driver Improvement program. 
 
Signing Provision for Pre-lingually Deaf Pre-school Children in Moscow.  
Dr. Susan Gregory, research psychologist, recently retired coordinator, course for Teachers of 
the Deaf, Birmingham University; coordinator of Signs of Russia, a charity supporting bilingual 
education in Russia: see: www.signsofrussia.org.uk. (sue@pear-tree-farm.co.uk) 
 
Bilingualism refers to the condition of two distinct languages. The recommendations of the Milan Conference 
(1880) lead to teaching regimes in both Russia and the UK that similarly strongly prioritised oral-only methods. 
There was little change until the late 1980s in the UK, and the early 1990s in Russia.  The Moscow signing 
kindergarten was started with Sue Gregory’s involvement in 1992, and funding of staff salaries by Signs of 
Russia continues (with difficulties). There is now residential provision on weeknights. The children’s progress 
and parent commitment to signing has been good, although the picture is changing with declining birth-rate and 
the availability of cochlear implants. Donations to Signs of Russia can be made via Sue. 
 
Interviews with deaf pupils in Russia and the UK found the former motivated regarding school attendance by 
study and jobs, the latter by company and reduction of boredom. No pupils in either country wanted to attend a 
hearing school; in Russia but not the UK deaf pupils thought deaf people were cleverer, because of their wider 
access to information. 
 
See also:  Gregory, Susan and Hindley, Peter, 1996. Annotation: Communication strategies for deaf 
children. Journal of Child Psychology & Psychiatry & Allied Disciplines. 37(8), 895-905.  
Gregory, Susan 1998. Deaf young people: Aspects of family and social life. In Marschark, Marc and Clark, 
MDiane (eds). (1998). Psychological perspectives on deafness, Vol. 2. pp. 153-170. Mahwah, NJ, US: LEA NJ.   
 
 

PROFESSOR ZDENĔK MATĔJČEK (1922 – 2004) 
 
Professor Zdeněk Mateějček, the Czech Republic’s most eminent child psychologist, died on  
26. 11. 2004. He was a brilliant academic as well as a very popular author on all aspects of child 
development, but he will always be remembered for alerting his countrymen to the deprivations suffered 
by children in institutions. In 1963 he, together with other like-minded professionals, produced a 
documentary: Children Without Love. This made a great impression on public opinion, but at the time 
was frowned on by official quarters. Hence, despite having a very distinguished academic record, it was 
not until after the Velvet Revolution that he was promoted to a chair in the Medical Faculty of Charles 
University, Prague. 
 
We send our condolences to his family and to our Czech colleagues. 

 
Appreciation of Professor Matějček written by Alice Sluckin,  

herself a refugee from Czechoslovakia in 1938. 
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EDUCATIONAL VISIT TO ST. PETERSBURG 
Julia Alfano, Educational Psychologist, Hampshire County Council 

Consultant: Phil Stringer, Deputy Principal Educational Psychologist, HCC 
 
My interest in Russian education was aroused by reports of high pupil motivation (Eliot & Hufton 2002) and my 
visit was arranged by colleagues of Dr Lyudmila Shipitsyna, acclaimed Head of the Wallenburg Institute of 
Special Education in the city.  
  
Most St. Petersburg schools have a full-time school psychologist, a speech and language therapist and a social 
skills teacher (social pedagogue). Psychologists profile all the children to gain understanding of their learning, 
social and emotional needs, using psychometric tests, interactive assessment based on Vygotskian theory, 
projective tests, observations, interviews with pupil and key adults.  Interventions include behaviour 
management work with teachers, individual and group interventions for parents and for children. Staff training 
is usually from psychologists based outside school.  I told a horrified staff that my work was similar, but I was 
community based with about 20 schools to consult with: the main difference is that we consult more, and 
attempt to empower teachers rather than intervene ourselves.  
  
Russia has been moving towards including children with special educational needs in mainstream school since 
the 1980’s, but those with more complex needs still attend special schools.  I visited several, including schools 
for children with moderate learning difficulties and for the emotionally vulnerable, also a centre for homeless 
children, and a team of clinical psychologists who work with schools on drugs prevention.  I was particularly 
impressed with interventions such as drama therapy through fairy tales which, with metaphor, are used a lot in 
Russia, with children apparently happy to enact different roles in order to explore their difficulties. Museums 
such as the Hermitage also provide interactive, experiential programs for children with learning difficulties 
  
What of Russian children’s high motivation to learn? Classes were orderly with pupils apparently on task, and 
no evidence of even low-level disruptive behaviour. I saw no evidence to support research suggesting increasing 
alienation from formal education due to the economic changes since the break down in communism. However, 
there are few exclusions in Russia, and also no education welfare system, so children who opt out are not 
brought back to school. We know that there are more street children in Moscow and St Petersburg than were 
homeless after the World War II, and according to my psychology contacts, 4 in 5 young people between 12 and 
22 years drink alcohol regularly and almost half have used drugs. So the challenges go way beyond the role of 
the school, and in fact there are many community-based projects with voluntary workers to meet these needs.  
 
Finally, the average real Russian salary is 600 Euro a month (corrected for price of standard basket of goods); 
for psychologists, teachers and doctors with minimum 5 years’ training, 450 Euro. I was amazed by the high 
level of commitment to their work, and their passion for a better world.  
 

Mechtat nye vredno! It’s not harmful to dream!  
Nadezhda umirayet poslednei! Hope’s last to die! 

 
 

 
EDUCATION STRUCTURES IN EAST AND CENTRAL EUROPE (eg Czech Republic) 

 
Nurseries and Kindergartens 

 
Grade Schooling  
(Elementary or ‘Basic’ school) 

 
 

Middle & High Schools inc. vocational –
technical, factory based / gymnasia etc 
overlap with Grade schools 

 
University 

 
Age 1 – 5+ 
 
9 grades from age 6 (many from age 7)  
- if break: Russia, after 3 grades; central Europe, after 4 
grades, 

 
2+ years 

 
 

 
5 years to Masters 

                                                                                 Education structure provided by Up-Date Editor  
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DEVELOPMENTAL PSYCHOLOGY IN EAST AND CENTRAL EUROPE 
See http://www.beepg.org.uk Institutions link for most email addresses of mentioned 

researchers. Less accessible addresses are included in this text. 
 

INTRODUCTION 
Developmental psychology, of all our sub-disciplines, surely has greatest claim to the nature-nurture debate, 
with its obvious political significance. Over the years, a large proportion of teaching and research psychology in 
east and central European universities has been conducted in pedagogy departments, in some countries and at 
some times exclusively so (eg Soviet Union, 1955, Romania 1976 -1990).  
 
Everyone knows classical conditioning’s Russian origins, but today many research approaches inform 
developmental psychology in the region. It is also relatively well-known that Activity Theory and its derivative 
Sign Interiorisation Theory (see below) arose in the 1930s from a Moscow – Kharkov (Ukraine) State 
Universities twinning arrangement which provided researchers with informal escape from the pressures of the 
metropolis to engage with creative theorising and methodology, importantly the small sample, ‘formative 
experiment’, of which Luria and Yudovich (1956/1959) may be best known in the West. The concept of 
tätigkeit is central, translated as deeds, but having also a specifically inter-personal connotation.  The notion 
was developed that specifically human, higher mental, functioning operated and could be systematically studied 
according to processes other than those of classical conditioning (Up-Date 12, Summer 1998 for brief 
information about the Kharkov School (see www.beepg.org > Up-Date).  
 
Sign Interiorisation Theory. Although Vygotsky lost his right to a flat in Moscow and largely existed on trains 
between Leningrad, Moscow and Kharkov until his death in 1934 (Smekal 1995), unlike his Moscow colleagues 
he never moved to Ukraine. His theory of language development is seen in the communication context (ie the 
pointing gesture) of his famous dictum that what the child does today with help, he does tomorrow 
independently (Vygotsky 1934). B. D. El’konin (present head of the preschool laboratory at the Russian 
Academy of Sciences Institute of Education and son of D. B. El’konin, below) suggests that the concept ‘sign 
mediation’ in the Vygotskian context referred to a modulation (change in nature and structure of a mental 
process) through a sign (the transition from the natural to the cultural, from the direct to the mediated, El’konin 
2001); at the same time, it identifies the sign as a means used by one to organise one’s own behaviour 
(Bugrimento & El’konin, 2001). B. D. El’konin proposes that the idea of an open, mediating action is the 
connecting link between the concept of a concerted action and the concept of sign mediation. (El’konin 2001). 
 
Activity Theory was the parent of Sign Interiorisation Theory, and was initially developed by Leont’ev (eg 
1977) on the basis of Rubenstein’s (eg 1936) theories. AT asserts, so far as concerns child development, that the 
primacy for mental development is sensory and practical contacts of the human infants with the reality at 
different levels of communication (Brushlinsky, 2000). AT directly challenged classical conditioning, and also 
western forms of empirical psychology, although the latter’s critical approach remains a valid international 
contribution.  
 
Three Activity Theorists focussed on specifically developmental issues. In 1982, V. V. Davydov was transferred 
to the Russian Academy of Sciences Institute of Preschool Education. As in the West at the time, pedagogues 
and politicians considered that earlier development was simpler than later, and thus this move was in effect a 
demotion. Davydov’s elementary school no. 91 survived with startlingly good developmental accelerations. 

 
 

TWO IMPORTANT ENGLISH LANGUAGE BOOKS 
 
R. Luria and Contemporary Psychology: Fest-schrift celebrating centenary of Luria’s birth.  
Tatiana Akhutina, Janna Glozman, Lena Moskovich, Dorothy Robbins (Editors). 2004. (Nova Science, 
New York) ISBN 1-59454-102-7.   
 
Learning in Children.  
Rubtsov, V. V., Martin, L.& Jaroszewska Hall, M, 1991.  
Contains much of the Moscow / Kharkov approach to children’s learning. Lead author is Professor V. V. 
Rubtsov, Head of the Institute Psychology in the Russian Academy of Pedagogical Sciences. (Nova 
Science, New York). ISBN 1-56072-005-0 
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Piotr Y. Galparin, the only indigenous Ukrainian in the Kharkov group, asserted the objectivity of mental 
activity distinct from its physiological, logical, or sociological aspects, and the need to study the structure and 
content of mental activity in the process of internalisation itself. Thus learning about learning is not just part of, 
but is fundamental to psychology, and in fact Galperin’s own contribution was a sophisticated ‘technology of 
instruction’. (Arievitch, 2003; Podolski & Pozar, 1989 and below p.14; Wertsch 1986; Valsiner 1988). 
 
D. B. El’konin (1971) proposed that child development was structured in 5 phases: Infancy, Early Childhood,  
Preschool, School, and Adolescence, which alternated between, on the one hand learning objectives, motives, 
and norms of human activity and the development of the need-motivational sphere… and (on the other hand) the 
acquisition of modes of action with objects and the development of operational and technical abilities. El’konin 
saw his theory as dialectical, single strand, as opposed to Piagetian maturational theory. In later twentieth 
century international psychological terms it also contrasts with such neurological developmental psychology as 
Colwyn Trevarthen’s (eg 2001) findings of pre-reaching and pre-waving in 2 month olds, probably sub-
cortically wired. El’konin would call Trevarthen’s work dualistic parallelism. El’konin’s second phase, Early 
Childhood, interestingly distinguishes a period between Infancy and Pre-school. This is partly because Russian 
Elementary school does not begin until age seven (see Chart p. 4), but also it shows El’konin, like Davydov, 
emphasising the complexity of early child development at a time when this was far from universally recognised.  
 
It is clear that Sign Interiorisation Theory in particular is of immense influence in the west, originally through 
Jerome Bruner’s adaptation of Luria’s theories and methodology. Indeed theories of the development of 
communication still move closer to these interactional positions (see Smoczynska, below p.11). Today, 
however, most developmental psychology methods are universal, including genetic and molecular studies 
incorporating behavioural methods (eg Moscow: Sergienko et al; Warsaw: Strelau et al; Budapest: Gervai et 
al); also neurological and psychophysical methods (eg Moscow: Stroganova; Novosibirsk: Slobodskaya; see 
also Up-Date 21, Spring 2004). Personal Construct, Social Representations, and Attribution theories are also 
found widely (eg Brno, CR; Budapest). A small number of longitudinal studies, the method being germane to 
developmental work, have been initiated (see panel p. 10). 
 
However, for interest vis a vis east European psychology history, this account of child development is divided 
according to El’konin’s five periods, even though many modern theorists view child development as more 
plastic than did El’konin, and also the fit is sometimes weak (eg Object Constancy appears in the section Early 
Childhood rather than Infancy, since the relevant tasks so clearly show the child’s object-focussed attention. 
 
INFANCY 
El’konin:  Dominant form of activity is animation that maintains the adult’s attention thus establishing 
direct emotional contact. 
 
Attachment:  
The longitudinal Budapest Infant-Parent Study (BIPS, Gervai 2002a) of 100 first-borns of two low social risk 
parents has been following the development of early attachment from birth, using standard attachment 
methodology (eg Strange Situation, Ainsworth 1978) and Hungarian validated standard instruments (eg the 
Parent Bonding Instrument, (Cox et al 2000), validated Toth & Gervai 1999). The project uses molecular 
genetic methodology to investigate genetic factors involved in attachment style (secure, anxious etc), and also in 
the development of temperament to study separate and combined influences on infant behaviour of the 
polymorphic variants of the D4 dopamine receptor and the serotonin transporter genes. Geno-typing family 
members allows analysis of sibling similarities of temperament and attachment in the two-children families, and 
also analysis of interactions of genetic factors, temperament and parental behaviour in the whole sample. 
Among several related results, using the Strange Situation technique with the babies and (individually) both 
parents, Lakatos et al (2002a) from this team found various evidence of the involvement of the dopamine D4 
receptor gene in attachment disorganization, including a 4-fold increase of risk for disorganised attachment to 
their mothers in infants with the DRD4 exon III 48 7-repeat allele, as well as a ten-fold increase of the odds 
ratio for disorganized attachment in other molecular genetic conditions. (Gervai 2002b; Lakatos et al 2002).  
 
Meanwhile, in the Department of Developmental Psychology of the Hungarian Institute, György Gergely and 
colleagues undertake both attachment studies per se leading to propositions about the emotional development of 
children, and developmental studies about infants’ understanding of the world, eg Gergely et al 2001 regarding 
rational imitation in 14 month old infants and Kiraly et al’s study (along with colleagues from the Max Plant 
Institute) of recognition of goal directedness (Kiraly et al 2003). (See also Fonagy et al, 2003; Gergely, 2001). 
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CHILD DEVELOPMENT STUDIES CONDUCTED IN MORE THAN TWO STATES: 
CICE: Children’s Identity and Citizenship in Europe 
3 phases: 0-7; 7-11; 11-18. 28 states including CR, Estonia, Hungary, Poland, Romania, Slovenia.  
On-line report: Ross, A., Tillman, A., Fulop, M. et al: Preparing Professionals in Education for Issues of 
Citizenship and Identity in Europe, 2001.      
http://www.north.londonmet.ac.uk/cice/ or http://www.unl.ac.uk/cice/  
 
ELSPAC: European Longitudinal Study of Pregnancy and Childhood. See pp. 9 & 13, and see box: 
Longitudinal Studies, p. 10.  
 
HIV/AIDS related attitudes and behaviours in young people in Russia, Georgia, and Ukraine.   
R. Goodwin, P. Allen (UK); G. Nizharadze, N Dedkova (Georgia); T. Emelyanova, Yu. Saenko, I. 
Bugrova (Russia).  
Goodwin, R. et al: HIV/AIDS among adolescents in eastern Europe. J. Health Psychology, 2004, 9, 381-396.     
robin.goodwin@brunel.ac.uk  
 
IEA Civic Education Study:  International Association for Evaluation of Educational Achievement  
29 countries, including Bulgaria, CR, Hungary, Lithuania, Poland, Romania, R. Federation, Slovenia.  
Torney-Purta, J et al., Schwille, J. and Amadeo, J. Amsterdam: IEA 1999  
Reports from Department@IEA.nl.                  http://www2.hu-berlin.de/empir_bf/iea_e1.html 
 
NERID National, Ethno-linguistic and Religious Identities in Children and Adolescents – Complex, highly 
successful study in Russia, Ukraine, Georgia, Azerbaijan, also Scotland, Spain and England. 
Elena Sergienko, Tatiana Riazanova (Moscow); George Kipiani (Tblisi); R. Karakozov, R. Kadirova 
(Baku); Valentyna Pavlenko (Kharkov); Martyn Barrett (coordinator), Surrey UK. 
http://www.surrey.ac.uk/Psychology/NERID/nerid04.htm 
 
OECD: IALS 1996 - International Adult Literacy Survey: 15 year olds. CR, Hungary, Poland, SR and 
other member states of the OECD + OECD partner states, Latvia, Russian Federation. 
Final Report: 2000: http://www.oecd.org/publications  
 
OECD PISA Program for International Student Assessment  2000: 15 year olds: Reading skills  
CR, Hungary, Poland + partner states Albania, Bulgaria, Latvia, Macedonia, Romania, R. Federation  
First complete report just available: http://www.pisa.oecd.org/publications; Executive Summary at: 
http://www.oecd.org/dataoecd/59/30/2960583.pdf 
 
OECD PISA 2003: Mathematical literacy and problem solving  
As above + OECD member SR + new OECD partner Serbia-MN.         First results just published 
 
OECD PISA 2006: Scientific literacy 
As above + Slovenia + partners: Azerbaijan, Bulgaria, Croatia, Estonia, Kazakhstan, Lithuania 
 
Processes and structure of adolescents’ identity in US, Finland and CR. Interrelationships among identity 
process, content, structure. M. Berzonsky, P. Macek and Nurmi, 2003.  J. Adolescent Research. 18 (2). 
 
Social Class and Adolescents' Beliefs about Justice in Different Social Orders.  
Flanagan, C. A., Johnson, B., Botcheva, L., Csapo, B., Bowes, J., Macek P., Averina, I. & Sheblanova, E., 
2003. J. Social Issues. 59(4). 711-732. 4,000 adolescents from 4 transition economies + Australia and US 
 
SOCO: Social Costs of Economic Transition in Central Europe: Zahorska, M. & Putkiewicz, E., 2000. For 
example, Rural Schools and the 1999 education reform in Poland. IWM policy project. Report: 
http://www.iwm.at/publ-spp/soco85pp.pdf  Inst. Human Sciences, Vienna.  
 
TIMMS: Third International Maths and Science Study. Int. Assn Evaluation Educational Achievement.  
1995: http://timss.bc.edu/timss1995i/TIMSSPublications.html. 2003: http://nces.ed.gov/timss/ 
 
The Peace Test Scale. Student groups in 21 nations. J. Grussendorf et al: Peace & Conflict: Journal of 
Peace Psychology. Vol 8(1) Mar 2002, 73-84.   amcalister@mail.utexas.edu 
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Psychophysical Infancy Studies: 
Meanwhile, among psychophysical studies of infant development, Dittrichova and colleagues (1996) at the 
Institute for the Care of Mother and Child, Faculty of Medical Sciences, in Prague (a maternity unit), have long 
produced behavioural and electrophysiological data describing sleeping, breathing and feeding patterns during 
the first year of life, (eg Dittrichova, 1996). Other work, including that in conjunction with Professor Hans 
Papousek from Amsterdam, has greater psychological and interactional base. All their work that has relevance 
for the parent / child relationship appears in a recent collection (Sobotkova et al 2003, in Czech) 
 
Regarding very early speech development, Elena E. Lyakso of St. Petersburg State University, along with 
Maarit Silvzn in Helsinki, compared spectrographic analysis of vowel-like vocalisations of Russian and Finnish 
babies, every 3 month beginning at 3 months of age, both alone and with their mother. At 3 months, sounds 
common to both Finnish and Russian were found.  Only later than 3 months of age were vocalisations 
characteristic of the native languages apparent. Further, the first two ‘acoustic cuing’ formants were not reliably 
available at 3 and 6 months. Their data suggests that between 3 and 6 months, the speech environment 
influences vocal development in the direction of the native language. There was a quantitative difference 
between the ‘Lone’ and ‘With Mother’ situations in the amount of vocalisation. (Lyakso & Silvzn, 2000) 
 
Returning to Moscow, Stroganova and her colleagues in the Institute of Psychology, Russian Academy of 
Medical Sciences, have for many years studied infant development by psychophysical methods. As well as a 
series of studies on infant brain asymmetry and RH preference (eg Stroganova et al, 2004), they have recently 
also studied the contribution of genetic and environmental factors to the electroencephalogram (EEG) frequency 
and amplitude parameters in infant twins (49 MZ, 45 DZ aged 7 – 12 months) in conditions of visual attention 
and of darkness (Stroganova, 2003; see also Orekhova et al, 2003; Orekhova et al, 2001). Shared environmental 
influence was probable for many EEG parameters, being greatest for the theta rhythm amplitude during visual 
attention.  For many EEG parameters, heritability increased during the second half of the first year of life, 
another example of the well known increase of genetic and decrease of common environmental effects with age. 
 
Extensive psychophysical work with children of all ages, extending to young adults, is conducted in the Russian 
Academy of Medicine, Siberia Branch, Novosibirsk, by Helena Slobodskaya and colleagues, in which they 
combine standard western checklists and behaviour schedules with neurological measures. Thus in 2001, with 
her colleague Yuri Tataurov, Slobodskaya studied cardiac rhythm (parasympathetic tone) in 15 – 30 month 
toddlers, showing a relationship with behavioural activity during the first years of life, and also showing the role 
of the parasympathetic tone in physiological regulation of approach/avoidance responses and sustained 
attention. (Slobodskaya & Tataurov, 2001). From this team see also Gartstein, Slobodskaya & Kinsht (2003) for 
cross-cultural US-Russia studies on infant temperament, and Knyazez et al, (2002) for adolescent work.  
 
The team in the Psychology Department at the University of Cluj (sometimes in conjunction with their Japanese 
colleagues) also work with samples from various phases of childhood and adolescence, and combine 
neurological and psychophysical work with observational work including observations of interactions.  For 
example, Benga (1999) studied developmental and regenerative plasticity, Benga and Domuta (2000) looked at 
assessment of executive function, (Benga 2001), and Nakagawa et al (in press) look at intentional 
communication and the anterior cingulate cortex. They also contribute to interactive therapeutic methods, in 
particular to play techniques (Benga et al 2002), as well as conducting attachment studies (Benga 2001). 
 
Early Childhood 
El’konin’s dominant form of activity:  object instrumental activity where contact with adults including 
speech is subservient to eliciting help with objects. 
 
Object Constancy 
During the 1980’s, Elena Sergienko (e.sergienko@psychol.ras.ru; dom@dom.ru) from the Russian Academy of 
Sciences Institute of Psychology (RASIP) in Moscow, specialised in infants’ visuo-motor development, 
including (along El’konian lines) a challenge to the Piagetian view that motor development exclusively leads 
cognitive (eg Sergienko 1987; Sergienko et al, 1993).  That work included effects of visual deprivation in 
congenital cataract infants (Sergienko, 1988). In a more recent study of visually guided reaching, visually 
guided motor retrieval of hidden objects, and visual following of disappearing objects without motor 
involvement (Sergienko & Dortsova, 2001), 100 7- 8 month olds were very successful in searching a hidden 
object without manual actions. Sergienko hypothesised that the development of executive actions was delayed 
due to lack of or weak cognitive ability to represent the hidden object. It is believed that the perception – action 



 
9

system is heterochronous: that development of perception (and cognitive ability) precedes motor performance 
(Dortsova & Sergienko, 2001). 
 
Leushina & Nevskaya (2000) at St. Petersburg State University also study object constancy, ie the perception of 
spatial relations between objects, with a sample of 1000 4 – 18 month olds. The tasks included predicting 
motion of a toy, and various object constancy tasks including searching under up to 5 cups, under both 
stationary and moving cups, and also in a distraction condition. Findings suggested that children master the 
regularities of spatial motion of an object initially at ages 4-9 months. By age 10-11 months, children remember 
the location of a hidden toy using the egocentric location strategy, a strategy that gradually improves and allows 
the child to ignore insignificant objects in the visual field. The ability to use a different cup as a direct indicator 
of a hidden toy location appears and is strengthened beginning from aged 14-15 months, the result of the 
transition from the egocentric strategy of object location to assessment of the relative location of 2 objects in the 
visual field. 
. 
Moscow Longitudinal Twin Study: 
The first Russian longitudinal study of twins began in 1995 lead by Elena Sergienko at RASIP (above), and 
involved 118 pairs, both MZ and DZ, who were assessed using the Bailey Scales at 3, 6, and 9 months, then 6 
monthly to 42 months. The conclusions of the study were:  
 
1. The twins’ development was delayed in comparison with US (Bailey) norms for singletons (Kamel 1997).  
2. Biometric factors (gestation age, weight, birth asphyxia) continued to show significance, and, especially 

among MZ twins, were still active at the end of the study (at age 42 mos), for both cognitive and psychomotor 
development. In particular there was a crisis regarding language development around 24 months.  

3. Genetic and environmental influences were also uneven during these early years. The genetic contribution 
to both cognitive and psychomotor development was lower than that of the shared environment and was 
estimated at 22% (cognitive) and 18% to psychomotor development, with shared environment in both cases 
more significant than unshared (Sergienko 2000; Sergienko & Ryazanova, 1999).   

4. The infants’ ability to control their actions (‘self regulation’) was identifiable as a separate factor from 8 
months.  

5. By 3 years, visuo-spatial and verbal abilities were distinguishable as factorially separate. MZ twins’ 
behaviour was less adaptive than DZ twins’. (Sergienko & Ryazanova, 1999; Sergienko & Ryazanova, 2000). 

 
Using a concept from Luria (eg Luria & Yudovich, 1956/9), Sergienko and Vylenskaya studied the effect of the 
twins’ temperaments on their ‘behaviour regulation’ and found different aged-related dynamics of development 
of behaviour regulation and different strategies of its formation in MZ and DZ twins and in singletons. There 
were more difficult or passive twins, particularly MZ, with variable influence of genetic and environmental 
factors, the former only in negative emotions and states of weak tension. (Vylenskaya & Sergienko, 2001). 
 
Temperament in infancy and early childhood 
Turning to less ‘cognitive’ issues, M. Zupanicic and T. Kavcic (2002), Psychology Department, U. Ljubljana, 
Slovenia, studied methodological issues regarding personality in early childhood. They found that teachers’ and 
mothers’ descriptions of their 184 toddlers’ (age 1-3 years) and preschool (3-7 years) children’s personalities 
fitted the 5-factor model, with close fit between mothers’ and teachers’ category use. maja.zupancic@ff.uno-lj.si 
 
Further, the Czech sample of the European Longitudinal Study of Pregnancy and Childhood, (see below p.10 
and p. 13) comprises two phases, child and adolescent, psychological data being managed by Vladimir Smekal 
and Petr Macek in Masaryk University, Brno, Faculty of Social Studies Psychology department. Using Carey’s 
(2000) Structure of Temperament scale, this team analysed the mothers’ reports on their babies’ behaviour, 
activity level, etc at 6 and 18 months. All but 12% of the children (different children for different 
characteristics) had the same rating, or a neighbouring rating, for all 9 characteristics except “Persistence” and 
“Threshold” (Smekal, 2002). Also within the Czech ELSPAC research, Polednova & Rajmic (2002) explored 
results from the Children’s Manifest Anxiety Scale against relevant data about their families – of interest in the 
light of a recent UNICEF finding that 25% of Czech children are afraid of school. 
 
Attachment in early childhood and preschool 
Regarding attachment in pre-school children, Sidorenko and Vishnevkina (2001) from Moscow found marked 
developmental changes at 5 years in the explanations 5, 6 and 7 year olds gave of eleven drawings of stranger 
approach scenarios.  They also found that the inhibition toward strangers revealed in these explanations was 
strongly related to a similar inhibition with peers. Zlatka Cugmas from Slovenia also studied attachment in the 
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preschooler phase, She studied the social behaviour of ninetyfive 3 to 6 year olds with secure and disorganised 
attachment towards their teachers. The teachers evaluated their pupils’ attachment as secure or insecure using 
the AQS (Howes & Smith 1995), and completed the Slovenian form of the Social Competence and Behaviour 
Evaluation Questionnaire (LaFreniere & Dumas, 1995). The results suggested that the children’s security of 
relationships with kindergarten teachers are related to child competence behaviours and adjustment in the 
kindergarten.  Later Cugmas (2003) studied the (in-) sensitivity of the mothers of children with disorganised or 
controlling attachment behaviours. Associated material also comes from L. N. Galiguzova (2000) with a short 
longitudinal analysis of shyness in a sample of fifteen shy and fifteen out-going 3 year olds, repeated at age 7. 
Galiguzova used the Communication Genesis Concept (M. J. Lijsina, 1977), which comprises 3 series of 
activities: (1) playing with puzzles and construction blocks; (2) looking through pictorial books; and (3) 
participating in casual conversations on various topics. She found the children retained their personality traits. 
 
PRESCHOOL: 
El’konin’s  dominant activity: play, particularly role play where objects become incorporated into a system of 
human relations in which we discover the object’s true social meaning and purpose as regards other people. 
 
Play. 
El’kinova (2001) recently looked at role-play among preschoolers and children in lower grades of elementary 
school, analysing play sessions in terms of the behaviour of the children who played the role of the hero of a 
fairy tale. The 4-yr-olds were able to act out the story plot only with the help of an adult. In the majority of the 
enactments, 5 year old children were able to act out the story in its entirety. For 5-7 year olds a faithful 
reproduction of the plot was observed, but there was no life in the children' performance. A continual collapse 
of the performance was also observed in this age group. Findings suggest that a child acting out the plot of a 
fairy tale is testing out the example of initiative offered in the story. 
 
Chesnokova from Moscow State University and the University of Central Lancashire also studies imagination 
(Chesnokova & Yarenchouk, 2002). She also tracked the development of social causality in 86 children from 
early childhood to early elementary school. The children orally rated fictional characters relating to the causes 
and effects of their behaviour in the story, and described how the characters influenced each other’s behaviour 
(Chesnokova, 2000). 
 

LONGITUDINAL STUDIES  
All use individual level data analysis, except Brno mid-1960s 

 
ELSPAC: European Longitudinal Study of Pregnancy and Childhood  
Russia, Slovak Republic, Czech Republic, Ukraine and various western countries: 
http://www.alspac.bris.ac.uk/elspac/index.shtml                               (Many publications listed)   
Coordinator: Jean Golding, University of Bristol Inst. of Child Health   
See also Smekal, V & Macek, P. (eds), 2002.  
 
BIPS: Budapest Infant – Parent study: Gervai 2002a. 100 first-borns with two low social risk 
parents; attachment studies; molecular genetic studies, etc.  
 
Russian Academy of Science, Institute of Education Psychological predictors of individual 
development. Ravich- Shcherbo I. V., Maryutina T. M., et al.  (Voprosy Psychology, 1998, 96, 2, 
p. 42). 36 twin pairs, c. 2 years: Bailey; c.10 years: St-Binet; Torrance; personality.  
 
Russian Academy of Sciences, Institute of Psychology: Longitudinal infant twin study led by 
Elena Sergienko: e.sergienko@psychol.ras.ru (see p. 9 above) 
 
Czech Academy of Sciences Institute of Psychology: Jelinek, M., Klimusova, H. & Blatny, M., 
2003.  Stability and developmental trends of intelligence in children at the age of 3-15. (In 
Czech). Ceskoslovenska Psychologie, 47(5), 385-391 blatny@psu.cas.cz 
 
Czech Academy of Sciences Institute of Psychology follow-up of mid-1960s sample when there were brief 
links with Tanner & Hindley’s UK based longitudinal work.  
1960s: Svancara, J. & Smekal, V. et al; 2005: Blatny, M., Smekal, V. et al. Contact blatny@psu.cas.cz 
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Language Development (see also Lyakso & Silvzn, 2000, above p. 8). 
In Moscow, Tatiana Ushakova works both theoretically and empirically on developmental linguistics. Her 
contribution to the European Psychologist (2000) expounds a theoretical model regarding the emergence of 
language in the first year of life: first discrimination of human speech from other sounds during the first month, 
then distinct communication with adults and the emergence of babbling in the second to fourth months, then 
longer communications that show preference for the indigenous sound patterns in the fourth to eighth month, 
and “finally” to conventionalised communications in the final third of the first year.  She proposes that an inborn 
mechanism allows human infants to exteriorise their states.  Ushakova and Barteneva (2000) analysed the 
psychological content of detailed conversations of nineteen 3/ 4 yr olds and eleven 4/ 5 yr olds, during their 
afternoon play sessions, using the system of intent-analysis methods developed at the Laboratory of Speech and 
Psycholinguistics at the RAS Institute of Psychology. Verbal content of older subjects was more intentional and 
contained distinctive expressions of joy, satisfaction, pleasure, and frustration, compared to that of the youngers.  

Similarly within the Vygotskian tradition, Tulviste from the Psychology Department in the University of Tartu, 
Estonia, is conducting a series of investigations into various cultural aspects of language behaviours of children 
and parents including language eliciting behaviour and cross-linguistic aspects (Tulviste 2000).  

Also from a Vygotskian and Piagetian starting point, Ewa Rzechowska (rzechowskaewa@interia.pl) conducts 
microanalysis to investigate peer interactions as the children move from pre-operational to operational 
functioning. The 108 children work in pairs and triads, and the video-recorded material is data-mined to 
establish rules for transformations of the individual interactions and formulae and ‘maps’ which describe 
developmental transformations of children’s interactions in different contexts. (Rzechowska, 2004). 
 
Narrative, whether oral or written, is of great interest to Activity Theorists, as source of information about 
thinking.  Among a series of empirical studies by Barbara Bokus of the Department of Psychology at Warsaw 
University, the narratives of child solos and child-child pairs aged 3 - 7 were explored (384 narrators, 576 active 
listeners or co-narrators; Bokus 1992). In the study of 3-7 olds’ peer co-narration, within an overall age-related 
increase, new referents were greater in co-constructed narratives than in solo. The cooperation was analysed in 
terms of introducing new referents (mainly by the initiator of the discourse), and operations on the partners’ 
text, (mainly confirming and supplementing, and mainly by the continuer). Bokus and Shuger (1996) also 
explored peer collaboration in young children’s narrative construction in contrasting conditions in the presence 
of participating or passive adults, when the children’s references were affected by the adult’s role. 
 
A literal world of developmental linguistics research is conducted in Jagellonian Univerity, Krakow. Again 
within Vygotsky’s experiential / cultural tradition, Maria Kielar-Turska and her colleagues in the Psychology 
Department, have a large archive of parental diary material of linguistic output in early childhood, eg 
Przetacznik-Gierowska, (1992). Their interest in communication extends also to preverbal comunication 
(Grochowska, 2001), theory of mind (Bialecka-Pikul, 1996; 2001), understanding of fiction (Ligeza 2001), 
including role-play and children's own theories of education, (Kielar-Turska, 1996; 2001).  
 
Still in Krakow, in Jagellonian University Language Faculty, Magdelena Smoczynska contributed the study of 
the development of Polish to the Cross-linguistic Study of Child Language Acquisition, the only Slav study in 
this highly influential project lead by Dan Slobin from Harvard University. CSLA opposed McWhinney’s 
maximum likelihood procedure and his Competition Model (MacWhinney 1987), which began with cross-
linguistic research on acquisition of Hungarian and of English (MacWhinney, Pleh, Csaba & Bates, 1985). 
Since Chomsky’s (1959) challenge to Skinner’s operant conditioning theory of language development, the 
critical task in developmental linguistics has always been to account for the development of grammar, and the 
initial hypothesis of the Competition Model was that a weighted experience model would explain acquisition of 
grammar as well as semantics. By contrast, CSLA began with Chomskian leanings, ie with Slobin’s belief that 
pre-wired deep structure would prove more powerful than children’s experiences in explaining the development 
of early grammar. Smoczynska’s analysis of her corpus of Polish children’s utterances was an early, qualified 
challenge to several of Slobin’s initial eight Universal Operating Principles which his earlier work on English 
and Russian (eg Slobin, 1979), had suggested were the hypotheses by which children universally operate to 
analyse their own experience of language and to construct the surface grammar of their first language (Slobin 
1985 vol. 1). On the basis of her extensive data, Smocynska proposed that the Operating Principles that the 
child is obeying are nothing else than the outcome of his linguistic experience (Smoczynska, 1985, p.677). This 
was close to Slobin’s own final position in his summary of the whole CSLA project, by which time he was 
seriously apprehensive regarding the nativist, universal grammar position. (Slobin, 1997, ch. 5) 
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MIDDLE CHILDHOOD 
Elkonin’s dominant activity: formal learning. 
 
Oral language: assessment; the curriculum; humour 
Kaczmarek of the Marie Curie University, Lublin, Poland also studies narrative skills, again with reference to 
Luria’s seminal ideas, contributing to a special issue of Neuropsychology Review devoted to the extension of 
Luria’s work and ideas in central Europe (Kaczmarek, 1999). On a large life-time sample, he validated Luria’s 
Narrative Ability Test, which accesses both receptive and expressive language by requiring the subject to 
reproduce a story they have just heard, to sequence a picture story and to talk about a (different) given topic. 
Responses from the Polish sample supported Luria’s view that there is a close relationship between thought, 
language and self regulation. Also for (another) special issue in recognition of Luria, this time of Aphasiology 
(Pachalska et al, 1995), he contributed a validation of the Krakow Neurolinguistic Battery of Aphasia 
Examination, which is the Polish version of the Luria-Nebraska Neuropsychological Battery (Golden & 
Maruish, 1986). 
 
Regarding concept development, Aleksandra Hadzic (hadzicsandra@blic.net), Ivana Djarmati, and Milica 
Drobac from University of Banja Luka, Bosnia Herzagovina, took a Vygotskian model, ie that the development 
of scientific concepts, which is characterized by system and consciousness, precedes the development of 
spontaneous ones that originate from a child’s everyday experience. They researched with 874 second and 
fourth graders from all schools in Republika Srpska to see how far the state curriculum for the subject Science 
and Society matched the Zone of Proximal Development of the pupils. They found a difference in sentence 
completions between second and fourth graders, the second graders being more successful regarding scientific 
concepts, the fourth regarding spontaneous ones. Both ages were equally good at understanding the relation of 
causality, but the fourth grade students were more successful in understanding that of contrariety. On the basis 
of results they conclude that the teaching process is not appropriate to the ZPD.  
 
Regarding theory of mind, Anna Radomska of the Psychology Department, University of Warsaw has 
conducted a series of studies concerning the development of humour and its association with a number of 
variables. For example,  there were significant differences between 10 year olds with intense internal Locus of 
Control and those with intense external LOC. The latter estimated the funniness of tendacious comedy and 
comedy overall, regardless of content, higher than subjects with internal LOC. (Radomska 2001a; see also 
Rodomska  et al 2001b; Radomska, A., 2000).  
 
Teaching Literacy  
Spelling in Slav languages is substantially more regular than in English, in some cases almost entirely regular. 
This is not always due to late codification: for example, the very early religious reformer Jan Hus established 
phonetically regular spelling in Czech as early as the 15th  century, one of his motives being to increase lay 
access to the scriptures. During the second half of the 20th century, when English and US policy on teaching 
literacy over-relied on visual perception psychology’s discovery that many children learn letter strings rather 
than individual letters (‘whole word methods’), rule-bound teaching of literacy continued in Soviet schools. So 
it is unsurprising to us now that Czech children were world leaders in reading accuracy and mathematical 
reading in the OECD Adult Literacy Survey of 15 year olds (OECD, 2000). In this spirit, El’konin (1961, re-
published 1999) advocated a phonemic approach to reading which, he argued, only left two tasks for the 
children: to learn the phoneme – letter associations and to learn to direct their attention anticipatorily to the 
vowel letters and vowel phonemes necessary for reconstructing the phonemic form of a word.  (El’konin 1999; 
see also El’konin 1988). 
 
Present-day work on literacy is conducted in Gdansk, by Marta Bogdanowicz. For example she (Bogdanowicz, 
1996) analyses for a Polish readership both WHO-10 and DSM-IV criteria for dyslexia. Bogdanowicz’s work 
has practical significance, in her advocacy of early intervention by school, external consultants, parents and 
child. Thus she has devised a screening tool: Scale of Risk of Dyslexia (Bogdanowicz 2003) for pupils in 0-
grade (mainly 5 – 6 yr olds), whose reading, spelling and writing were tested at the end of Grades 0, 1 & 2. 
Although other information about the pupils’ visual, auditory perception etc was collected, the SRD information 
was found to be more helpful in predicting pupils who would significantly struggle with their literacy.   
 
Work on Dyslexia is also undertaken in Hungary (eg Csepe 2002) and finally Eva Gyarmathy, Ian Smythe and 
colleagues (2000) from the Hungarian Academy of Sciences and the University of Surrey plan a data collection 
series regarding the complex issue of dyslexia in bilingual pupils. (Everatt et al, 2004). 
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ADOLESCENCE 
El’konin’s dominant form of activity: relationships for the sake of relationships, as the context for sexual, 
self-reflective and moral development 
 
Regarding methodology, the ‘importing’ of instruments from their country of development presents researchers 
in the importing country with serious responsibilities of validation that may take several years. Many 
researchers mentioned in this review have conducted such tasks, for the benefit of all their compatriots. Rita 
Zukauskiene and colleagues in the Psychology Department of the Law University of Lithuania have validated 
the very widely used Child Behaviour Checklist (Zukauskiene, Pilkauskaite-Valickiene et al, 2004) and the 
Strategy and Attribution Questionnaire (Zukauskiene & Sondaite, 2004) for use with Lithuanian samples.  
 
Emotions, Identity 
Colleagues who attended the BEEPG 1995 conference in Banska Bystrica, Slovakia will remember Professor 
Ondrej Kondas, from the Slovak Academy of Sciences Institute of Experimental Psychology and from 
Comenius University Bratislava Department of Psychology. Professor Kondas gave our plenary lecture on 
clinical psychology from an east European perspective (see www.beepg.org.uk/Books/Banska). We were sorry 
to learn of his death. He was a courageous, humorous and very perceptive clinical psychologist who is 
remembered for deeply humane service to adults and children in his country throughout the difficult years.  
 
Over more than a decade, Ondrej Kondas’s colleague at the Institute of Experimental Psychology, Jana 
Kordacova, has studied Ellis-type irrational beliefs, mainly of adolescents in ‘secondary’ school (ie, UK ‘further 
education’). With Kondas, she designed an original Slovak scale (IPA, Kondas & Kordacova, 2000).  Using the 
IPA scale with ‘secondary’ school students, Kordacova found: (i) significant relationships between irrational 
beliefs (especially irrational idealization and stage-fright) and anxiety (n = 115, Kordacova, 2003); (ii) higher 
incidence of maladjustment (using Duner & Magnusson's Self-Rating Symptoms Inventory), and stronger 
correlation of maladjustment with irrational idealisation in adolescent females than in males (Kordacova 2001); 
and (iii) higher  irrationality scores (total scale and subscales) in 14-18 year old adolescents (n = 214) than in 
adults (n = 70, mean age 38 years), (Kordacova ,  J. &  Kondas, O., 1998).  
 
In other research studies, Kordacova found several risk areas likely to occur during adolescence in parallel with 
an increase in irrational beliefs, especially emotional problems with a predominance of symptoms of depression, 
anxiety and various types of fears (n =  222, age 14-15 yrs).  Psychosomatic symptoms, stomach troubles, 
headaches and bad dreams were among those appearing most often with increased irrationality. (Kordacova 
1999).  All Kordacova & Kondas’s published papers (see References below) reflect on various implications 
regarding the protective value of irrational idealisation in adolescence, and implications for education in the 
actual conditions prevailing in Slovak schools. 
 
In neighbouring Czech Republic, Petr Macek from the Czech Academy of Sciences Institute of Psychology, 
leads the Czech component of the European Longitudinal Study of Childhood and Adolescence (Long 2 - 
ELSPAC, see above pp. 9 & 10). This adolescent sample itself has 2 phases: 441 youngers and 325 olders with 
mean ages in 1999 of 12.3 years and 16.3 years respectively. In 2000 and 2001, wide ranging questionnaires 
were applied, both home grown and international, eg Perceived Family Relationships (Greenberger & Chen 
1996); Trust in Families and Peers (Noacke & Kracke, 1997); Negative Feeings ( Hurrelmann 1995) as well as 
the Strengths and Difficulties Questionnaire, (Goodman 1998) and many other instruments. 
 
 
 

 
EUROPEAN ASSOCIATION OF PSYCHOLOGY AND LAW (EAPL) 

INTERNATIONAL CONFERENCE: VILNIUS, LITHUANIA: 29 JUNE – 2 JULY 2005. 
 

NEW HORIZONS FOR PSYCHOLOGY AND LAW 
 

Call for papers (deadline 25 03 2005) and all further information: http://www.ltu.lt/~ecpl/ 
 

Enquiries: Rita Zukauskiene, chair, organising committee: ecpl@ltu.lt or laav@is.lt  
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Over a good many years, Petr Macek and Mojmir Tyrlik from the Czech Academy of Sciences Institute of 
Psychology have conducted a wide range of studies of adolescents’ constructs, emotions, and identity 
processing, with Czech and international colleagues. More recent include Tyrlik & Macek’s (2001) research of 
attributional characteristics of adolescents’ reasoning about a moral dilemma (pro- or anti-abortion), based on 
their answers to an original questionnaire (n = 304, 2 age groups: 14-15 and 16-18). The adolescents’ level of 
externality was also assessed, using the Attributional Scale Questionnaire (C. Petterson et al, 1982). In males, 
higher externality was associated with approval of abortion, but in females, only if the unwanted child could 
negatively affect the woman’s life. These workers have been involved in several cross-cultural studies (see 
Panel, p.7), and Farrugia, Macek et al (2004) records recent work on methodological issues that implies that 
another four-country group is currently collecting data. For Petr Macek’s collected recent work see Macek 
(2003). 
 
Hayganoush Silguidjian from University of Sofia, Bulgaria, researches identity issues and personality change 
(Silguidjian et al (in press; Silguidjian et al 2003; Silguidjian 1999); time perspectives (Silguidjian 1993; 1984) 
and mental health (C. Ryff) from adolescence to old age, including in cross-cultural contexts (Greece and 
Bulgaria) and with socio-economic controls. any_silgidjian@phls.uni-sofia.bg 
 
Meanwhile work in Ljubljana, (Levpuscek, 2003) and in the Catholic University of Lublin, Poland, (Grygielski 
1993; 1997) both study parental influence on individuation. Melita Puklek Levpuscek found  that a 4-cluster 
solution best fitted her data regarding forms of individuation in 593 adolescents aged 13 – 18. Four forms were 
identified: (i) Highly Harmonious and (ii) Good connectedness with parents both with non-threatened 
autonomy; (iii) Cold relationship with parents with threatened autonomy and (iv) Ambivalent relationship with 
parents. Most Slovenian adolescents showed good relationship with parents with non-threatened autonomy. The 
results also showed that the combination of moderate emotional connectedness with parents, low denial of 
dependency needs and low engulfment anxiety represent the most favourable individuation pattern for 
psychological adaptation of adolescents. (melita.puklek@ff.uni-lj.si.) 
 
Michal Grygielski researches parental communication and late adolescent identity formation in the tradition of 
Adams & Marshall’s (1996) social psychology, and Grotevant & Cooper’s (1986; 1998) model of individuation 
as a property of a dyadic relationship. He codes the communication according to its openness and concept-
orientation (both promoting individuality), and its attentiveness and socio-orientation (both promoting 
connectedness). A sample of 1200 high school graduates (18 – 20 years, equal sexes), responded to the Parental 
Communication Questionnaires (Grygielski, 1993; 1997), measuring openness, attentiveness, concept- and 
socio-orientation in this communication as well as the EOMEIS-2 (Adams, Bennion & Huh, 1989), assessing 
identity on identity status subscales. Results show that adolescents’ experience of different patterns of parental 
communication predict different modes of identity formation. 
 
Values and behaviour 
The team at the Moscow State University Department of Psychology, lead by Professor Andrej Podolskij, focus 
on the moral development of adolescents, and has conducted several independent studies, and also provided 
Russian data within several international studies. Thus Podolskij, Karabanova and Idobaeva contributed to the 
Dutch – Russian controlled monitoring of an intervention program based on Galperin’s (above, p. 6) educational 
theory, using pre- and post- testing in 16 Russian secondary schools (n = 752 , 40 classes Grades 8 & 10). Dutch 
colleagues conducted parallel work (n = 1294). As measured by the Piaget / Kohlberg inspired Moral Judgment 
Sorting Task (Boom et al 2001), the program increased the pupils’ unanimity, especially among the boys, in 
their perceptions of their school’s moral atmosphere. In turn, in tune with Galperin’s ‘pedagogical technology’, 
these more cohesive perceptions negatively predicted pupils’ self reported norm-transgressive behaviour and 
positively predicted pro-social behaviour. (Brugman et al 2000). 
 
This Moscow team’s interest in the adolescent within his / her various social worlds is seen also in a series of 
investigations regarding depression in adolescents, and in their mothers. Using a range of questionnaires and life 
events instruments, this work also took on board the issues of adolescent – parent relationships in conditions of 
radical socio-economic change (Podolskij, Heymans and Idobaeva 1999); the social activity of the adolescents 
(Idobaeva, 2000); the complex issue of interactions between depressed mothers and their adolescent off-spring, 
(Podolskij & Idobaeva, 2000); and the chronically ill adolescent’s self concept (Karabanova 2000).  
 
Regarding politically relevant issues among east European adolescents, Beno Csapo, (Hungarian Academy of 
Sciences Institute of Psychology), Petr Macek (Czech Academy of Sciences Inst Psychology), Elena 
Sheblanova, (Russia) and colleagues from the U of Pittsburgh 2003 investigated the justice beliefs of more than 
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4,000 adolescents from 4 transition economies, also from Australia and the US. In the transition economies, 
working-class teenagers wanted the state and schools to provide a safety net, while middle-class teenagers 
preferred that schools promote student autonomy and competition but also reported the most negative school 
climates of any group. In the opportunity societies, working-class youth believed success was based on 
individual merit, while middle class youth expressed more doubt about this connection. (Flanagan et al, 2003). 
 
Sonja Stancic and Sanja Dedovac from University of Banja Luka studied changes in values expectations 
regarding future profession in their 419 students age 12 – 17 years, controlling for sociodemographic 
characteristics including parents’ education.  Age and place of residence were most important interactions, with 
a reduction with age of preferences for both  pro-social (altruism, cooperation) and utilitarian-hedonistic 
(wealth, popularity) value expectations. (strahinjad@blic.net). 
 
Reflectivity, Ambiguity Tolerance  
Using a Piagetian-style explorative critical interview-questionnaire, Dagmara Musial (Catholic University of 
Lublin, Poland, dagmus@kul.lublin.pl) investigated age and gender effects in adolescents’ and young adults’ 
accuracy and coordination of the assumption of another person’s perspective in understanding happiness. For 
accuracy, age of subject, his/her interaction partner and the domain of the expressed happiness are all 
significant. Musial records that in peer relationships, accuracy begins at age 21 and that gender is crucial in 
coordinating one’s own and peer’s perspectives: young women interviewees effectively coordinate perspectives 
in a relationship of both female and male colleagues from age 15, while men effectively coordinate their own 
perspective with that of a female friend also from 15 years of age, and with a male colleague’s from 21 years.  
 
Katya Stoycheva (1998; 2001), from the BAS Institute of Psychology researches ambiguity tolerance (Norton 
1975) and its development in Bulgarian adolescents (katya@bas.bg or katya@ipsyh.bas.bg ). Using Bulgarian 
adaptations of MacDonald’s and of Norton’s (1975) scales for individual differences in ambiguity tolerance, she 
compared the intelligence, self-concept, personality traits and creative thinking of adolescents with high and low 
ambiguity tolerance. For creative thinking her instruments included Torrance (1979), and Lubart & Sternberg 
(1995). Further, on a sample of high school students (ie UK post-further education), adults’ encouragement for 
tolerance - intolerance of ambiguity and adolescents’ perceptions of the encouragement were studied, 
concurrently in Bulgaria (Stoycheva, 2003a,b), and also retrospectively with young French adults. 
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